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Needs Assessment Summary:  
 
Learning Environment: The results of the Student School Climate Survey yielded scaled scores ranging from 1 
to 4, with 4 being the most positive outcome. The students’ attitudes towards the school rules and expectations 
yielded an average scaled score of 3.39, the student teacher relations yielded an average scaled score of 3.6, 
while the use of punitive techniques yielded an average scaled score of 2.18. The need to provide continued staff 
development on Implicit Bias, Vulnerable Decision Points, and Neutralizing Routines was determined to be 
effective in maintaining positive school climate. The student relations yielded an average scaled score of 2.95. As 
this score is lower than expected, the PBIS Team determined it was necessary to provide social emotional skills 
curriculum for students at each grade level as well as  reinforcing social emotional learning through mindfulness 
techniques. The use of positive techniques yielded an average scaled score of 3.13. The PBIS Team determined 
that the use of these techniques was essential across both the home and school settings, thus parent training 
and workshops were determined to be a need. The school safety yielded an average scaled score of 3.5 and the 
behavior problems yielded an average scaled score of 2.9. In analyzing the specific questions within these 
categories, the issue of bullying was inconsistent, as noted through class interviews and not an area of concern. 
Based on the Parent School Climate Survey results, of which there were 39 respondents, parents reported 
categories like, “I am satisfied with how much my student learns at school,” and “The school provides a variety of 
ways for parents to become involved,” relatively high compared to the county averages. The LCPS average for 
parent satisfaction with how much their child learns at school is 86%, at Sully the number is 94%. The LCPS 
average for parents’ satisfaction with the schools providing opportunities to be involved is 93%, at Sully the 
number is 97%. A relative area for growth is “I am taken seriously by school staff when I have concerns,” where 
Sully scored 83%, below the county average of 91%. A second area for growth is, “This school provides high 
expectations for student behavior at this school” where 86% of Sully respondents agreed. The LCPS average was 
97%. The team determined that there is a need to increase participation. Additionally, the need to provide 
training for parents about the survey, through parent conferences, parent coffees and/or Parents As Educational 
Partner meetings. Finally, the idea of providing paper copies and/or translated online surveys as well as including 
incentives for participation are opportunities for growth.  
 
Process Data: Based on results of the SY 2016-2017 BrightBytes Staff and student Surveys (Grades 3-5), a 
student strength was utilization of multimedia skills. For staff, a strength was utilization of online skills. Identified 
areas of need include student recognition of and understanding of digital citizenship skills, with only 9% of 
students describing these skills as taught monthly in SY 2016-2017, and utilization of online skills, with only 16% 
of students readily utilizing these skills in SY 2016- 2017. Among staff, an area of need is utilization of multimedia 
skills, with 53% of staff finding those tasks easy to perform in SY 2016-2017, and understanding of digital 
citizenship skills, with 33% of staff identifying as highly knowledgeable on the topic. In the area of 21st century 
learning, the use of authentic problems in classroom learning is a need, with only 26% of students indicating that 
they were to solve authentic problems with technology on a monthly basis in SY 2016-2017. Technology CLT 
sessions, Staff and Student Digital Citizenship are considered high priorities within this area. 
 

Project Based Learning: Of the 28 teachers that are returning for the 2017-2018 school year, 20 or 71.4% 
have received PBL 101 training. This includes classroom teachers, ELL teachers, SPED teachers, ID teachers, 
reading teachers, instructional facilitators, and administrators. 
 
During the 2016-2017 school year grades 1, 4, 5, and full day kindergarten all participated in 4 PBL experiences. 
Second grade participated in 3 PBLs, the STEP program participated in 5, and third grade participated in 8; for a 
total of 32 PBLs in SY 2016-2017. Of those PBLs, 25 had a public exhibition display or presentation beyond the 
classroom. Former Sully licensed staff and new to Sully licensed staff will need differentiated professional 
development to address teacher capacity for planning future project based learning experiences for students. 
 

Demographics: Based on the results of the Discipline Report (suspension/disproportionality rates), Sully had 2 
suspensions for the 2016-2017 School Year. Although each student represented 3-4 subgroups, the total number 
of suspensions (2) was minimal rendering the data somewhat negligible. The highest percentage of students 
suspended among any subgroup was 2%. Root causes for this strength include ongoing professional 
development in both PBIS Tier 1 and PBIS Tier 2 and Cultural Bias, Behavior CLTs, as well as a focus on 
mediation, community service, and restorative practices as alternatives to suspension. 
 

 



 
Evidence for this strength includes a reduction in students who received suspensions from 13 in the 2015-2016 
school year to 2 in the 2016-2017 school year. Referrals were more numerous, and therefore rendered data with 
validity. The highest percentage of any subgroup that received referrals was among the multi-racial students. 
Although the percentage of students among this group with referrals was 27%, the total number of students who 
received referrals was 4, rendering the data somewhat negligible when determining to find a root cause. Students 
with IEPs were the second highest group with 12 referrals representing 24% of the student body. Due to the 
greater number of students with referrals, this finding is somewhat more significant when seeking to determine a 
root cause. Although our Black students were the fourth highest subgroup based on percentage (20%), only 2 
students received referrals therefore rendering the data somewhat negligible when seeking to  determine a root 
cause. Our 4th highest subgroup are our economically disadvantaged students, among whom 16% received a 
referral. Although this number appears high when considering that 50 students within this subgroup received a 
referral, it is important to note that 80% of the student body fits into this category, and students who represent 
in other subgroups are additionally included in this category, again making the data somewhat negligible when 
seeking to determine a root cause analysis. After reviewing the data  presented in the Discipline Table, our 
greatest opportunity for growth regards reducing the total number of referrals for our students with IEPs. 
Evidence for this determination includes the fact that this subgroup proportionally has the highest combination of 
totals referrals and total percentage of subgroup represented. The need to provide professional development in 
the area of expectations for working with Students with Disabilities and Individualized Education Plans as well as 
Eligibility and the Child Study process have been identified. 
 

Chronic Absenteeism: Sully Elementary School has a 96% overall average attendance rate and a 98% overall 
average tardy rate for the 2016-17 school year. All student groups (Asian, Hispanic, Multiple, White, Students 
with Disabilities, Economically Disadvantaged and English Learners) except American Indian and Black, have a 
percentage of 0 - 6.25% within the attendance rate of 10-15%; the average being 5.27%. Additionally, 1-5% of 
the following student groups (Asian, Hispanic, White, Students with Disabilities, Economically  Disadvantaged and 
English Learners) have an attendance rate of 15-20%. Finally, 1-1.5% of the following student groups (Asian, 
Hispanic, Students with Disabilities, Economically Disadvantaged, and English Learners) were chronically absent 
20% or more of the 2016-17 school year. Students’ absenteeism is a result of the following: illness, doctor 
appointments, inclement weather, McKinney Vento, transportation, vacations abroad, and family emergencies 
abroad. The need to re-elevate current procedures for addressing absenteeism, as well as the development of a 
school-wide attendance incentive have been identified as opportunities for growth. 
 

Student Achievement and Outcomes: Although Sully’s most recent Accreditation Data for Reading 
performance increased from 82% in the 2015-2016 School Year to 84% in the 2016- 2017 School Year and is 
currently 9% above the State minimum requirement, our AMO Data indicates that many of the subgroups 
decreased. Our most significant decrease occurred among the Special Education subgroup, who dropped in 
performance by 14% (70.37%- 56.25%). Root causes for this decrease in performance include: implementation 
of Personalized Learning, lack of a specialized reading program implementation/training for Special Education and 
Reading staff, and change in participation of VGLA and VAAP. The need for differentiated professional 
development to address specialized reading program as well as building of content vocabulary. 
 

Sully’s most recent Accreditation Data for Math performance decreased by 1% from the 2015- 2016 (89%) to 
2016-2017 (88%) School Years. Areas of concern include the performance of all student subgroups according to 
AMO data. Particularly, Gap Group 1 (Sp.Ed., EL, Economically Disadvantaged) decreased in performance by 4%, 
Gap Group 2 (3 Black Students) decreased in performance by 44%, and Gap Group 3 (Hispanic Students) 
decreased in performance by 7% from the 2015-2016 to 2016-2017 School Years. Root causes for this decrease 
in performance include: adaptive tests in grades 4 and 5; implementation dip of Personalized Learning and 
alignment of digital content to VA Standards; and identified MAP learning gaps. The need for continued 
professional development of Math Workshop, Number Talks, and vocabulary integration exists. 
 
Based on our most recent Science Accreditation Data, 82% of students demonstrated proficiency, a 10% increase 
in student performance. This is an overall area of strength and is based on the following factors: the use of 
Project Based Learning to enhance student engagement, a targeted SOL Camp that focused on specific student 
deficits identified through quarterly assessments, professional development support by the Science Specialist and 
School-Based Instructional Facilitator, creation of a STEM team with grade level representation, differentiated 
professional development opportunities about STEM lessons, Defined STEM and core experiences delivered to 
students during units of Science and allocation of a designated learning space for the STEM lab. The continuation 
of differentiated professional development exists for continued student achievement growth. 
 
 

 



 
Objective: 
The school focuses on instructional improvements. 
1. The school leadership team will facilitate differentiated professional development 
 
Action Steps:  

1. Provide differentiated professional development and/or resources for personalized learning 
(grades 3-5); Pathways to Reading and Writing Framework (grades K-5); and *FOLI, LLI, Orton 
Gillingham training for Special Education teachers and Reading Specialists as well as EL “Best 
Practices/SELL” training for EL teachers. 

2. Provide differentiated professional development in Science (to include the areas of STEAM, Green 
Kids Program), PBL/OttW and Mathematics (Number Talks and Math Workshop). 

3. Provide differentiated Technology Professional Development in the following areas: the 
development of instructional practices and teaching digital citizenship, and the utilization (SAMR) 
of online platforms, and devices. 

4. Provide differentiated professional development in the implementation of norms of collaboration 
for use in building open communication within the school community. 

 
Quarter 1 Status:  
 
Action 1:  
The following professional development sessions were held for Sully licensed staff based on an individual staff 
survey; new to Sully; new to teaching criteria:  ELL Best Practices workshop for Sully teachers; Imagine Learning 
for EL teachers hosted by Sully for the cluster; Two SELL workshops hosted by Sully for the cluster; Co-teaching 
workshop for Sully teachers; Pathways Year 1 K-2: Guided Reading, Shared Reading, Read Aloud (conventions 
and analysis), Running Records, Jan Richardson assessment, PALS, Intervention Assessment Training, 
Independent Reading and conferring; Pathways Year 1 3-5: Guided Reading, Read Aloud, Running Records 
(conventions and analysis), Building a Reading Life, Reader’s Workshop, Independent Reading and Conferring, 
Jan Richardson Assessment, PALS; Pathways K-5: Writer’s Workshop Day 1, Word Study Part 1; Pathways Boot 
camp Cohort-strategy groups, guided writing; FOLI for selected resource teachers; MANDT 1 & 2 training for all 
resource teachers; IEP Phoenix training for all resources teachers; Personalized Learning for Grades 3-5; optional 
for Grades K-2; PBIS training; and Walkthroughs & Lesson Plans for new to Sully Staff.  

Action 2:  

The following professional development sessions were held for Sully licensed staff based on an individual staff 
survey; new to Sully; new to teaching criteria:  PD - MakerSpace for returning and Core Experiences/Science 
Resources for new; STEAM Committee - monthly meetings with a representative from each grade to include 
specialists; During Professional Development Day - STEAM Playground as an option for staff; GreenKids Program 
- PD for whole staff, Liaison provides lessons each Thursday and attended grade level CLT meetings in beginning 
of the year to schedule our pre-planned lessons (dates are already on the calendar for the year); PBL/OTTW: 
September staff meeting differentiated for new and returning teachers for reflection – utilization of the Gold 
standard rubric, monthly PBL/OTTW committee meeting to determine staff needs for support (one member per 
grade-level). Math - committee with grade level representatives meet monthly to work on action items 
established. Scheduled a Math night for the community (make and take opportunities for families); Full workshop 
model for PD in August (Number Talks, Guided Math, share/reflection), Math cohort with staff who would like to 
go more in depth with the workshop model (3 months long). 

Action 3:  

New teachers received a New Teacher Technology training during pre-service days that covered major LCPS 
technology subjects. During the month of September, grade level teams received further professional 
development with Sully-specific digital content. During the October 23rd, 2017 Professional Development Day, a 
conference-style PD day was designed and implemented by teacher leaders, with teachers presenting information 
about digital content and tools to their peers. The Instructional Facilitator, Technology is receiving ongoing 
training with an Apple Specialist in the area of iPads and implementation of Loudoun Creates. Three teachers 
participate with Loudoun Creates adding videos to the Sully Creates page.  

Action 4:  

The Site-Based Instructional Facilitator and Instructional Facilitator, Technology began provided professional 
development to grade level CLTs about the norms of collaboration.  Also, Sully team leaders participated in 
modules 1-4 of the Teacher Leader Institute.  

 



 
 
2. School leadership will provide ongoing explicit feedback and support to teachers on lesson planning and 
delivery. 
 
Action Steps: 

1. Coaching cycles (utilizing the following staff: School-based Instructional Facilitator, Instructional 
Facilitator of Technology, Instructional Facilitator and Literacy Coaches/Reading Specialists), will 
be provided to teachers to support curriculum, instruction and assessment needs in the areas of 
Pathways to Reading and Writing, Technology and Mathematics/Science. 

2. School leadership (Principal and Assistant Principal) will provide ongoing explicit, focus (identified 
and shared VDOE component) feedback and support for teachers on lesson planning as well as 
lesson delivery (as identified in the LCPS Evaluation Teacher Performance Standards). 

3. Licensed staff will participate in peer colleague visits based on differentiated, professional 
development in the areas listed in “Professional Development.” (see above) 

 
Quarter 1 Status: 

Action 1:  

Teachers were provided with Pathways trainings by Reading Specialists in September and October 2017. 
Following Pathways trainings, new teachers were coached and supported in implementing trained components 
and returning teachers were coached to refine their practices in the reading components of Pathways. Teachers 
were given professional development in implementing Reading A-Z/RAZ Kids and Word Study to be used in their 
classroom. Reading Specialists attended Data Days and CLTs to offer guidance and support when looking at 
Reading data and Writing data. Reading Specialists co-plan with individual or teams of teachers units of study.  

The Instructional Facilitator, Technology meets with teachers individually and with grade level teams to support 
the needs of teachers in the area of instructional technology. The IFT coordinated a professional development 
day focused on technology. The IFT and teacher leaders presented on digital content and tools to their peers. 
The IFT is using the reflections of the staff after the October 23, 2017 Professional Development Day to 
coordinate coaching conversations with individual staff. 
 

Action 2:  

During the months of September and October 2017, the Administrative Team completed 155 walkthroughs in the 
core subject areas of Reading, Math, Writing, Science and Social Science.  The Principal met with 48 licensed staff 
participating on either the formal and informal evaluation cycle to discuss Teacher Performance Standard #7 – 
Goal Setting.  Additionally, the Administrative Team completed 35 formal observations to include a 
pre-observation meeting and a post-observation meeting.  The School-Based Instructional Facilitator, the 
Instructional Facilitator for Technology and the Reading Specialist held reflective conversations about instructional 
practices with those staff on the informal evaluation cycle utilizing videos. Finally, the Administrative team 
completed 46 grade level lesson plan reviews.  
 

Action 3:  

In August 2017, new to Sully teachers received professional development about lesson plan expectations.  There 
was also additional professional development about Co-teaching delivery.   Expectations for teachers include 
writing weekly 9 VDOE component lesson plans that are reviewed by the Administrative Team during 
walkthroughs.  Teachers receive feedback regarding walkthrough and lesson plans via an email. Teachers 
needing additional support are encouraged to reach out to mentors, cohort members, specialists, county-wide 
PD, etc.  

Proteges (new to Sully teachers) are scheduling half days to observe their mentors and/or other teachers in their 
specialty area to be completed November 10th.  Teachers on formal evaluation will be doing two peer 
observations in the second semester.  One of the peer observations will be determined by teacher preference - 
matching with other teacher’s strengths.     
 
 
  

 



Objective  
The school focuses on the achievement of all students. 
 
1. The school will support students in need of intervention and enrichment using a multi-tiered system. 
Action Steps 

1. Grades K-5 students will continue to receive enrichment/intervention time (Hornet Time) to 
address academic gaps, identified through the use of MAP analysis, in the area of  Mathematics 
utilizing small group direct instruction and personalized digital content.  

2. Grades K-5 Licensed Staff will participate in monthly grade level Behavior CLT meetings to 
discuss attendance, social and behavioral data and develop plans for intervention. 

3. Grade K-5 students will receive social emotional skills curriculum as well as tiered PBIS Tier 2 
supports to address behavior and share plans with parents. 

 
Quarter 1 Status: 
 

Action 1:  

Grade level teams meet in monthly Math CLT meetings to review student achievement data on summative 
assessments. These grade level teachers use the summative assessment data, along with formative assessment 
data to determine tiered groupings for Math Hornet time. Grade level teams met for a half day data day to review 
the student achievement data from the MAP Math assessment.  Third Grade has tiered their students based on 
the MAP Math assessment and has implemented a flex model of teaching. Students switch between classrooms to 
receive personalized instruction from classroom teachers, special education teachers, and EL teachers. Students 
in grades 3-5 use personalized digital content such as ALEKS and DreamBox during the Mathematics Workshop 
block.  All of the K-5 teachers received professional development on either the K-2 math workshop model or the 
3-5 math workshop model. All teachers also received professional development on Number Talks.  All teachers 
participate in a cohort to receive professional development on the ins-and-outs of Math workshop.  Teachers 
received professional development on ALEKS (3-5) and DreamBox (K-5). They learned how to personalize the 
students’ lessons and retrieve and analyze the data from these digital content programs. Grades 3-5 teachers 
have their class’ progress displayed in the hallway. This is a visual representation of the class’ progress in ALEKS 
and also serves as motivation for the students.  

Action 2:  

PBIS Tier 2 services target students who need additional behavioral support, in conjunction with Tier 1 PBIS 
interventions. Training on PBIS Tier 2 nomination processes, Tier 2 service criteria, and Tier 2 interventions was 
provided to staff during August Professional Development days. Behavioral CLTs are held in each grade level once 
per month. In these meetings, teachers nominate students for services, discuss ongoing services, and next steps 
for students. Data collection is managed by PBIS Tier 2 committee members. Check in Check Out coaches and 
mentoring training was provided to staff in September 2017. PBIS Tier 2 Committee meets monthly to review Tier 
2 procedures, data and next steps.  Behavioral CLTs and PBIS Committee meetings are ongoing throughout the 
year. Teachers receive support and professional development by their grade level Tier 2 representative and the 
PBIS Tier 2 committee.  

Action 3:  

Social and emotional skills curriculum professional development was provided to licensed staff and students 
receive social emotional skills curriculum.  Implicit bias training for staff (during CLT meetings); Kelso’s choices 
for staff (during CLT meetings); Kelso’s choices for students (during counseling lessons);  Bullying prevention for 
students (during counseling lessons); Second Step and Zones of Regulation lesson started in each grade level; 
Students pre-assessed for social skill strengths and weaknesses; School-wide Assembly – Focus Area:  Bullying. 
Parent Outreach:  PBIS section of newsletter to educate parents about Tier 1 and 2 PBIS at Sully; and a Parent 
coffee was hosted by Erin Hornbeck, PBIS specialist. 

 

 


